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DESCRIPTION OF FRIENDS OF THE CHILDREN ς PORTLAND SERVICES 

Program Description 

Friends of the Children chapters work with those 
children and youth who are very likely to have 
been abused or neglected at home, and who are 
most in danger of school failure, juvenile delin-
quency, gang and drug involvement and teenage 
pregnancy. Friends of the Children provides full-
time, paid adult mentors, called Friends, to en-
sure that each child has at least one positive, 
consistent, and supportive adult in his or her life.  

The Friends of the Children ɀ Portland program is 
an intensive, relationship-based K through 12th 
grade mentoring program for high risk urban 
youth. Following best practice models, the or-
ganization employs carefully screened, full-time 
paid mentors who receive ongoing support and 
training (Smith, 2004). The program selects kin-
dergarten children based upon a targeted as-
sessment process, described in the next section, 
Recruitment, which includes 6 to 8 weeks of 
classroom observation and input from school 
staff. Friends of the Children ɀ Portland makes a 
long-term commitment to each child, who rece-
ives program support through high school (Slo-
boda, 1997).  

  

Program Services 

Friends spend at least 4 hours per 

week in one-on-one or structured 

group activities with each child. 

In the context of the youth-Friend 

relationship, Friends: 

¶ Set positive goals and ex-

pectations 

¶ Teach life skills 

¶ Model healthy behaviors 

and problem-solving skills 

¶ Instill positive attitudes 

¶ Nurture interests and tal-

ents 

¶ Expose youth to new expe-

riences 

¶ Engage in community ser-

vice activities 

Examples of youth-Friend activi-

ties: 

¶ Arts & crafts 

¶ Cooking 

¶ Outdoor activities (e.g., hik-

ing, beach outings) 

¶ Attend events (e.g., con-

certs, theater) 

¶ Doing chores 

¶ Playing together 

¶ Reading 



 

  Description of Friends of the Children ς Portland Services 

2 
 

Program Innovations 

The FOTC ɀ Portland program strives to 
continually improve its services to meet 
the changing needs of its youth popula-
tion. The following program innovations 
have been implemented in the past sever-
al years. 

RANDOMIZED CONTROL TRIAL 

In August 2007, the National Institute of 
Child Health and Development (NICHD) 
awarded $2.9 million to Oregon Social 
Learning Center (OSLC) and Public Pri-
vate Ventures (P/PV) to conduct the first 
5-year phase of a longitu-
dinal, randomized con-
trolled trial of the Friends of 
the Children program. 
Friends of the Children ɀ 
Portland is one of four FOTC 
chapters to participate in 
the study in which 256 high-
ly vulnerable children were 
enrolled and randomly as-
signed to a control group or 
to a match with a Friend. Se-
lection of study children will 
occur over a 2-year period 
and began in spring of 2008. 
This longitudinal study is 
designed to determine the 
efficacy of the Friends model through the 
most rigorous means possible, as well as 
address critical gaps in mentoring re-
search including the need to: 1) examine 
the characteristics and qualities of suc-
cessful mentoring relationships and how 
they relate to youth outcomes, 2) follow 
the progress of mentored children for 
more than one year, and 3) study the im-
pact of mentoring that exclusively targets 
youth identified as highest risk for long-
term negative outcomes.  

CAMP FRIENDS 

Summer 2009 marks the sixth year of 
Camp Friends, a 2-week day camp for 
elementary school children, put on in col-
laboration with George Fox University. 
Camp Friends for middle school youth is 
in its fourth  year and is now three sepa-
rate camps: 1) a 2-week camp targets our 
lowest achieving adolescents and focuses 
on reading and writing skills develop-
ment; 2) staff from Oregon ChildrenȭÓ 
Theater come together to deliver a one-
week performance-based camp; and 3) an 
outdoor exploration week. Overall, in 

2009, 117 youth were 
served these camps. 

RISK ASSESSMENT 

Since 2007-08 program 
year, the FOTC ɀ Port-
land program has em-
ployed a risk assessment 
to evaluate appropriate 
services, referrals and 
follow-up intervals for 
youth that are engaging 
in risky behavior. The 
assessment covers key 
individual and environ-
mental factors for eva-
luating threat of harm to 

self or others. Progress with youth is mo-
nitored in a weekly Child Services meet-
ing that takes place the day following a 
meeting in which Friends meet with su-
pervisors to discuss success and chal-
lenges encountered while working with 
youth. The risk assessment process is 
managed by the Child Services Manager 
(a licensed social worker) and allows the 
program to take a more preventative ap-
proach to managing risk.  
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ADOLESCENT PROGRAMMING 

Friends of the Children ɀ Portland prides 
itself on being responsive to the individu-
al and collective needs of the youth they 
serve. As youth move into adolescence, 
one-on-one contact with Friends started 
to decrease. In response to this trend, the 
FOTC ɀ Portland program adjusted its ap-
proach to service delivery for adolescents 
to foster engagement and keep them on 
track for success in the program and in 
life. Supervised, group-based activities for 
program adolescents were implemented 
in 2005 to leverage positive peer rela-
tionships and supplement the one-on-one 
time spent with a Friend.   

Adolescents needed specific, age-
appropriate support to build skills that 
will prepare them for a successful life 

beyond high school and involvement with 
the program.  FOTC - Portland developed 
a team of specialized Adolescent Friends 
with training and experience in issues fac-
ing teens.  

Adolescent Friends are now in their 
second year, a position that requires a 
specialized skill set to meet the develop-
mental needs of the adolescent age group. 
At 6th grade, the majority of program 
children enter a Ritualized Transition pe-
riod when they are thoughtfully transi-
tioned to an Adolescent Friend and begin 
to participate in formal group program-
ming. This innovation grew from Friendsȭ 
insight that it was necessary to engage 
and support program adolescents 
through relationships with adult role 
models and positive peer networks at a 
time when peer influence is great.  
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DESCRIPTION OF 2008-09 PROGRAM YOUTH  

There were 302 active Friends of the Children 

youth during the 2008-09 school year. 

Gender 

V 49% boys (149)  

V 51% girls (153) 

Race/ethnicity 

V 51% African American (154) 

V 30% Caucasian (90) 

V 9% Multiracial (27)  

V 8% Hispanic (24) 

V 1% Native American (3) 

V 1% Other (4)  

Age 

V Ranged from 7 to 19 years old  

V Average age  = 11.5 years old 

Grade 

V 60% 1st ɀ 5th graders (183) 

V 19% 6th ɀ 8th graders (56) 

V 21% 9th grade and older (64) 

 

Please see Section B in the Technical Appendix for a complete description of the evaluation 
activities and survey response rates for the 2008-09 evaluation. 

 

Reasons for Exit 

During program year 2008-09, 26 youth exited before graduating from the FOTC ɀ Portland 
program. On average, these youth were in the program for 5 years before exiting. The rea-
sons for exit were:  

1. Moved from the Portland metro area ɀ 65% (17) 

2. Withdrawn by parent/guardian/foster parent ɀ 27% (7) 

3. Withdrawn by child ɀ 4% (1) 

4. Other ɀ 4% (1) 

 
 
 
There has not been a significant 
change in the demographic profile 
of FOTC youth over the past 5 pro-
gram years. 
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Response Rates 

An 80% response rate is a common threshold suggesting that the sample is representative 

of the overall population. The table below presents the response rates for all of the surveys 

administered. In 2008-09, it is reasonable to assume that &ÒÉÅÎÄÓȭ reports of children and 

adolescents provide a good estimate of the overall FOTC youth population. However, re-

sponse rates for adolescents, parents/guardians, and teachers represent approximately 

two-thirds  of FOTC youth and therefore may not be representative of entire FOTC youth 

population. If the responding adolescents, parents/guardians, and teachers were more en-

gaged or involved in the program (as is typical of those who respond versus those who do 

not), outcomes from these reporters may be more positive than if all FOTC youth had been 

represented. 
 
 
 

2008-09 Response Rates 

Data source 

Total # of 

youth 

Total # of valid 

completed surveys (%) 

1. CǊƛŜƴŘǎΩ Assessment of Younger Child-
ren 

182 169 (92%) 

2. CǊƛŜƴŘǎΩ Assessment of Adolescents 120 104 (86%) 

3. Adolescent Self-Report Questionnaire 120 76 (63%) 

4. Parent/Guardian Survey  302 201 (67%) 

5. Teacher Observation of Child Adapta-
tion ςRevised (TOCA-R; 1 ς 8th graders 
only) 

238 142 (60%) 
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QUANTITY OF SERVICES PROVIDED 

This section contains a table summarizing the average 
amount of time spent with youth between July 1, 2008 and 
June 30, 2009 (excluding January 2009 due to corrupted 
electronic files), as well as differences according to: 

¶ grade (1st ɀ 5th, 6th ɀ 8th, 9th and older) 

¶ gender 

¶ race/ethnicity (African American, Caucasian, Other) 

¶ compared to the last 5 program years 

For a description of the analysis plan for this report and 
how group comparisons were determined, see Section C of 
the Technical Appendix. 

 

Time Spent with Youth 
Sample 

Size 
Finding Group differences Change over time 

Total Average Monthly Service 
Hours  

300 
Youth received an average 
of 15.6 monthly service 
hours 

No N/a 

Average Monthly Hours Spent: 
Social & Emotional 
Development 

300 

An average of 8.2 hours 
were spent on Social & 
Emotional Development 
each month (55% of time 
spent with Friend) 

Youth of other ethnicities 
received more social & 
emotional development 
services hours than Cauca-
sian youth 

Significant increase in 
percentage of time 
spent on social & 
emotional develop-
ment between 2004-
05 and 2006-07 

Average Monthly Hours Spent: 
Making Good Choices 

300 

An average of 1.9 hours 
were spent on Making 
Good Choices each month 
(13% of time spent with 
Friend) 

¶ Friends spent more time 
on making good choices 
with girls than boys 

¶ Friends spent more time 
on making good choices 
with 6th-8th graders, and 
less time with 1st-5th 
graders  

No 
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Time Spent with Youth 
Sample 

Size 
Finding Group differences Change over time 

Average Monthly Hours Spent: 
School Success 

300 

An average of 2.3 hours 
were spent on School Suc-
cess each month (15% of 
time spent with Friend) 

Friends spent more time on 
school success with 1st-5th 
graders  

No 

Average Monthly Hours Spent: 
Improved Health Care 

300 

An average of 1.4 hours 
were spent on Improved 
Health Care each month 
(9% of time spent with 
Friend) 

Friends spent more time on 
improved health with boys 
than girls 

Significant decrease in 
percentage of time 
spent on health be-
tween 2004-05 and 
2005-06 

Average Monthly Hours Spent: 
Plans & Skills for the Future 

300 

An average of 1.2 hours 
were spent on Plans & 
Skills for the Future each 
month (8% of time spent 
with Friend) 

Friends spent less time on 
plans and skills for the fu-
ture with 1st-5th graders 

No 

Note. Hours spent with youth were collected and compiled by the FOTC ɀ Portland program. Hours presented in this table were based on services pro-
vided between June 2008 and July 2009. Hours of service delivery in January 2009 were lost due to corrupted data files and therefore were not included 
in these estimates. 

Gender Differences in Time Spent 

Indicator All Youth Boys Girls Finding 

Average Monthly Hours Spent: 
Making Good Choices 

1.9 (300) 1.7 (148) 2.2 (152) 
Friends spent more time on making good 
choices with girls 

Average Monthly Hours Spent: 
Improved Health Care 

1.4 (300) 1.6 (152) 1.1 (152) 
Friends spent more time on improved 
health care with boys 

Note. The table presents average service hours and the number of youth in each group (n). All of the differences reported in this table were determined 
using t-tests (p < .05). 
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Grade Differences in Time Spent 

Indicator All Youth 1st ς 5th 6th ς 8th  9th ς 12th  Finding 

Average Monthly 
Hours Spent: Making 
Good Choices 

1.9 (300) 1.7 (181) 2.7 (55) 2.0 (64) 
Friends spent more time on making good 
choices with 6th-8th graders, and less time 
with 1st ς 5th graders 

Average Monthly 
Hours Spent: School 
Success 

2.3 (300) 3.2 (181) 1.0 (55) 0.9 (64) 
Friends spent more time on school success 
with 1st-5th graders 

Average Monthly 
Hours Spent: Plans & 
Skills for the Future 

1.2 (300) 0.9 (181) 1.4 (55) 1.6 (64) 
Friends spent more time on plans & skills 
for the future with youth in grades 6 and 
higher 

Note. The table presents average service hours and the number of youth in each group (n). All of the differences reported in this table were determined 
using Analysis of Variance (ANOVA) and Bonferroni post hoc comparisons (p < .05).  

 

Racial/Ethnic Differences in Time Spent 

Indicator All Youth 
African 

American 
Caucasian Other Finding 

Average Monthly 
Hours Spent: Social & 
Emotional 
Development 

8.2 (300) 8.5 (154) 7.1 (90) 8.9 (56) 
Friends spent more time on social & emo-
tional development with African American 
and youth of other ethnicities  

Note. The table presents average service hours and the number of youth in each group (n). All of the differences reported in this table were determined 
using Analysis of Variance (ANOVA) and Bonferroni post hoc comparisons (p < .05).  
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Changes in Quantity of Service Provided Over the Past 5 Years 

Figure 1. Changes in Percentage of Time Spent on Social & 
Emotional Development 

 
Note. Percentages are based on 231 youth from 2004-05, 273 from 2005-06, 279 from 
2006-07, 298 from 2007-08, and 300 from 2008-09. The only significant difference 
shown occurred between program years 2004-05 and 2008-09. The same youth are not 
represented in each program year. 

Figure 2. Changes in Percentage of Time Spent on Improved Health 
Care 

 
Note. Percentages are based on 231 youth from 2004-05, 273 from 2005-06, 279 from 
2006-07, 298 from 2007-08, and 300 from 2008-09. The only significant difference 
shown occurred between program years 2004-05 and 2008-09. The same youth are not 
represented in each program year. 
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Summary of Changes in Quantity of Service Provided 

¶ Over the past 5 years, Friends have consistently 
served youth an average of 15 to 16 hours per 
month.  

¶ Time spent on social and emotional development 
increased significantly between 2004-05 and 
2006-07 and has remained at that level.  

¶ Time spent on improved health care decreased 
significantly between 2004-05 and 2005-06, and 
has been steadily increasing. 
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Summary of Quantity of Service Provided 

Friends of the Children spent a total of 46,764 hours serving 
300 youth (indirect and direct service hours from Friends) 
between July 1, 2008 and June 30, 2009 (excluding January 
2009 1 ). Ninety-nine (99) 
cents also spent hundreds of 
tional hours in adolescent 
gramming (e.g., Friday at Friends, 
Teen Space). 

Average Monthly Time Spent with 
Youth. Each month, youth received 
an average of 15 hours of direct 
service time with their Friend, but 
this ranged from 0.5 to 48 hours. It 
should be noted that time spent 
with Friends is individualized de-
ÐÅÎÄÉÎÇ ÏÎ Á ÐÁÒÔÉÃÕÌÁÒ ÙÏÕÔÈȭÓ 
needs and may vary considerably from month to month. 
One reason that youth received fewer service hours from 
Friends is that they were not active in the program for a va-
riety of reasons (e.g., they were not in school and working, 
incarceration, high degree of mobility).

                                                 
1 Service hours data for January 2009 were corrupted and lost. 

Time Allocations. Friends spent approximately half of their 
time with youth on social and emotional development 
(55%). Time spent on social and emotional development 

increased significantly since 2004-
05. The remaining time was spent 
on school success (15%), making 
good choices (13%), improved 
health care (9%), and plans and 
skills for the future (8%). Time 
spent on improved health care 
dropped significantly between 
2004-05 and 2005-06, but has been 
increasing steadily since then. 

Group Differences in Time Spent. 
Caucasian youth spent less time 
with their Friends focused on social 

and emotional development than other youth. Friends spent 
more time on making good choices with girls and 6th ɀ 8th 
graders. More school success hours were devoted to 1st ɀ 
5th graders. Friends spent more time on health care with 
boys, and on plans and skills for the future with youth in 
grades 6 and older. 
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QUALITY OF SERVICES PROVIDED  

This section contains a series of tables with  information 
about the quality of services provided in terms of:  

1. Quality of relationships 

2. Effort required to develop and maintain relationships 

3. FOTCΩǎ ǇŜǊŎŜƛǾŜŘ ƛƴŦƭǳŜƴŎŜ ƻƴ ŎƘƛƭŘǊŜƴ 

4. FOTCΩǎ ǇŜǊŎŜƛǾŜŘ ƛƴŦƭǳŜƴŎŜ ƻƴ ǎŎƘƻƻƭ 

The tables also indicate whether quality of services pro-
vided differed according to: 

¶ grade (1st ɀ 5th, 6th ɀ 8th, 9th and older), 

¶ gender, and 

¶ race/ethnicity (Afri can American, Caucasian, Other). 

 

Also included in the tables is whether each indicator of ser-
vice quality has changed over the past 5 program years. 

For a description of the analysis plan for this report and 
how group comparisons were determined, see Section B of 
the Technical Appendix. For more detailed findings, see 
Section E of the Technical Appendix, which shows response 
frequencies for each item on each survey (Friend Report of 
Younger Children, Friend Report of Adolescents, Adolescent 
Self-Report, Teacher Report, and Parent/Guardian Report). 

Indicator Reporter 
Sample 

size 
Finding Group differences Change over time 

Quality of 
Youth-Friend 
Relationship 

Friend 266 
81% (215) of Friends had good 
or excellent relationships with 
their youth 

1st ς 5th graders had higher 
quality relationships with 
Friends than 6th ς 8th grad-
ers 

No 

Adolescent 75 
91% (68) of adolescents had a 
good or excellent relationship 
with their Friend 

No 
No (item asked in 2007-
08 and 2008-09 only) 
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Indicator Reporter 
Sample 

size 
Finding Group differences Change over time 

Quality of 
Youth-Friend 
Relationship 

Adolescent 

76 
96% (73) of adolescents trusted 
their Friend (yes or YES!) 

African American & Cauca-
sian youth more strongly 
agreed that they trusted 
their Friend  

No 

76 
фм҈ όсфύ ƻŦ ŀŘƻƭŜǎŎŜƴǘǎΩ ƭƛǾŜǎ 
changed for better since receiv-
ing a Friend (yes or YES!) 

No No 

76 
90% (68) of adolescents be-
lieved their Friend pays atten-
tion (yes or YES!) 

No No 

76 
95% (72) of adolescents re-
ported that their Friend says 
nice things (yes or YES!) 

No No 

75 
93% (70) of adolescents thought 
their Friend supports them (yes 
or YES!) 

African American & Cauca-
sian youth more strongly 
agreed that their Friend 
supported them  

No 

76 
94% (71) of adolescents had 
their Friend help them think 
through solutions (yes or YES!) 

No No 

76 

95% (72) of adolescents re-
ported that their Friend always 
does what s/he says (yes or 
YES!) 

Caucasian youth more 
strongly agreed that their 
Friend does what s/he says 
s/he will do than youth of 
other ethnicities 

No 
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Indicator Reporter 
Sample 

size 
Finding Group differences Change over time 

Quality of 
Youth-Friend 
Relationship 

Adolescent 

75 
85% (64) of adolescents saw 
their Friend at least once a week 
(yes or YES!) 

Boys more likely to see 
their Friend every week 

No 

76 
80% (61) of adolescents went to 
their Friend for advice (yes or 
YES!) 

No No 

Parent/ 
Guardian 

190 
99% (189) of youth had a good 
relationship with their Friend 
(yes or YES!) 

1st ς 5th graders had higher 
quality relationships with 
their Friends than 6th ς 8th 
graders 

No 

Effort Re-
quired to De-
velop or 
Maintain Re-
lationship 

Friend 269 

44% (119) of youth required a 
lot of effort from their Friend to 
develop or maintain their rela-
tionship  

6th ς 8th graders required 
more effort to develop or 
maintain a relationship 
than 1st ς 5th graders 

No 

Quality of 
Parent/ 
Guardian-
Friend Rela-
tionship 

Friend 269 
77% (206) of youth had good or 
excellent parent/guardian-Friend 
relationships 

1st ς 5th graders had high-
er quality par-
ent/guardian-Friend rela-
tionships 

No 

Quality of 
Parent/ 
Guardian-
Friend Rela-
tionship 

Parent/ 
Guardian 

184 

95% (174) of parents/guardians 
reported good or excellent rela-
tionships ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 
Friend 

1st ς 5th & 9th ς 12th grad-
ŜǊǎΩ ǇŀǊŜƴǘǎκ ƎǳŀǊŘƛŀƴǎ 
had higher quality rela-
ǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 
Friend 

No (item asked in 2007-
08 and 2008-09 only) 
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Indicator Reporter 
Sample 

size 
Finding Group differences Change over time 

FOTC Influ-
ence on Child 

Parent/ 
Guardian 

190 
99% (189) of youth had Friends 
that were a positive influence 
(yes or YES!) 

9th ς 12th ƎǊŀŘŜǊǎΩ Ǉŀr-
ents/guardians more 
strongly agreed that 
Friends had a positive in-
fluence on than par-
ents/guardians of 6th ς 8th 
graders 

No 

190 
99% (189) of parents/guardians 
were glad their child was in 
FOTC (yes or YES!) 

No No 

189 

98% (186) of youth had par-
ents/guardians who believed 
ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭƛŦŜ Ƙŀǎ ŎƘŀƴƎŜŘ ŦƻǊ 
better (yes or YES!) 

No No 

FOTC Influ-
ence on Mi-
lestones 

Parent/ 
Guardian 

188 
98% (185) Social & emotional 
development (yes or YES!) 

No 
No (item asked in 
2007-08 and 2008-09 
only) 

188 
98% (185) Making good choices 
(yes or YES!) 

No 
No (item asked in 
2007-08 and 2008-09 
only) 

188 
95% (179) School success (yes or 
YES!) 

1st ς 5th and 9th ς 12th 
ƎǊŀŘŜǊǎΩ ǇŀǊŜƴǘǎκ Ǝǳŀr-
dians more strongly 
agreed that FOTC influ-
ŜƴŎŜŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭ 
success 

No (item asked in 
2007-08 and 2008-09 
only) 
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Indicator Reporter 
Sample 

size 
Finding Group differences Change over time 

FOTC Influ-
ence on Mi-
lestones 

Parent/ 
Guardian 

184 
88% (161) Health care (yes or 
YES!) 

DƛǊƭǎΩ ǇŀǊŜƴǘǎκƎǳŀǊŘƛŀƴǎ 
more strongly agreed that 
FOTC had an influence on 
ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƘŜŀƭǘƘ ŎŀǊŜ 

No (item asked in 
2007-08 and 2008-09 
only) 

190 
99% (189) Plans & skills for the 
future (yes or YES!) 

No 
No (item asked in 
2007-08 and 2008-09 
only) 

FOTC Influ-
ence on 
School 

Teacher 

112 

73% (82) of youth had teachers 
who agreed that Friends in the 
classroom were supportive 
(somewhat agree or mostly 
agree) 

No No 

109 

34% (34) of youth had teachers 
who agreed that Friends in the 
classroom helped manage beha-
vior (somewhat agree or mostly 
agree) 

/ŀǳŎŀǎƛŀƴ ȅƻǳǘƘǎΩ ǘŜŀŎƘŜǊǎ 
more strongly agreed that 
Friends helped to manage 
classroom behavior 

Decline in likelihood 
that teachers agreed 
that Friends helped 
manage classroom be-
havior since 2007-08 

110 

60% (66) of youth had teachers 
who agreed that Friends in the 
classroom benefitted the class 
(somewhat agree or mostly 
agree) 

No No 
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Indicator Reporter 
Sample 

size 
Finding Group differences Change over time 

FOTC Influ-
ence on 
School 

Teacher 140 

56% (78) of youth had teachers 
who agreed that there were no-
ticeable improvements in stu-
ŘŜƴǘǎΩ ǎŎƘƻƻƭ ǇŜǊŦƻǊƳŀƴŎŜ 
(somewhat agree or mostly 
agree) 

No No 

Notes. Change over time on items taken from the Adolescent Self-Report Survey should be interpreted with caution because 6th graders were included in 
the adolescent self-report sample for the first time in 2007-08. See Section E of the Technical Appendix for answers (%, n) in each response category.  

 

Gender Differences in Quality of Services 

Indicator Reporter All Youth Boys Girls Finding 

Relationship 
Quality ς See 
Friend Once a 
Week 

Adolescent 3.4 (75) 3.6 (30) 3.2 (45) 
Boys more likely to have seen their 
Friend once a week 

FOTC Most 
Significant In-
fluence ς 
Health Care 

Parent/ 
Guardian 

3.3 (184) 3.2 (85) 3.4 (99) 
DƛǊƭǎΩ parents/guardians more strongly 
agreed that FOTC had an influence on 
ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƘŜŀƭǘƘ ŎŀǊŜ 

Note. The table presents average ratings and the number of youth in each group (n). Bold numbers indicate a statistically significantly higher average 
rating. The difference reported in this table was determined using a t-test (p < .05).  
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Grade Differences in Quality of Services 

Indicator Reporter All Youth 1st ς 5th 6th ς 8th 9th ς 12th Finding 

Quality of Youth-
Friend Relation-
ship 

Friend 3.1 (266) 3.2 (164) 2.9 (47) 3.1 (55) 
1st ς 5th graders had higher quality rela-
tionships with their Friends than 6th ς 8th 
graders 

Parent/ 
Guardian 

3.8 (190) 3.9 (126) 3.6 (31) 3.8 (33) 
1st ς 5th graders had higher quality relation-
ships with their Friends than 6th ς 8th grad-
ers 

Effort Required 
to Develop or 
Maintain Rela-
tionship 

Friend 2.4 (269) 2.3 (166) 2.6 (48) 2.4 (55) 
6th ς 8th graders required more effort to 
develop or maintain a relationship than 1st 
ς 5th graders 

Quality of Par-
ent/ Guardian-
Friend Relation-
ship 

Friend 3.0 (269) 3.2 (166) 2.8 (48) 2.8 (55) 
1st ς 5th gradersΩ ǇŀǊŜƴǘǎκƎǳŀǊŘƛŀƴǎ had 
higher quality relationships with Friends 

Parent/ 
Guardian 

3.5 (184) 3.6 (121) 3.1 (30) 3.6 (33) 
6th ς 8th gradersΩ ǇŀǊŜƴǘǎκƎǳŀǊŘƛŀƴǎ had 
lower quality relationships with Friends 

Friend Positive 
Influence on 
Child 

Parent/ 
Guardian 

3.9 (190) 3.9 (126) 3.7 (31) 4.0 (33) 

9th ς 12th gradersΩ ǇŀǊŜƴǘǎκƎǳŀǊŘƛŀƴǎ more 
strongly agreed that Friends had a positive 
influence on their child than par-
ents/guardians of 6th ς 8th graders 

FOTC Influence ς 
School Success 

Parent/ 
Guardian 

3.6 (188) 3.6 (126) 3.3 (31) 3.6 (31) 

1st ς 5th and 9th ς 12th ƎǊŀŘŜǊǎΩ Ǉŀr-
ents/guardians more strongly agreed that 
FOTC ƛƴŦƭǳŜƴŎŜŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭ ǎǳc-
cess 

Note. The table presents average ratings and the number of youth in each group (n). Bold numbers indicate statistically significantly higher average rat-
ings. All of the statistically significant differences reported in this table were determined using Analysis of Variance (ANOVA) and Bonferroni post hoc 
comparisons (p < .05).  
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Racial/Ethnic Differences in Quality of Services 

Indicator Reporter All Youth 
African 

American 
Caucasian Other Finding 

Relationship 
Quality ς Trust 
Friend 

Adolescent 3.6 (76) 3.7 (43) 3.8 (22) 3.1 (11) 

African American & Caucasian youth 
more strongly agreed that they 
trusted their Friend than youth of 
other ethnicities 

Relationship 
Quality ς Friend 
Support 

Adolescent 3.6 (75) 3.7 (42) 3.7 (22) 2.9 (11) 

African American & Caucasian youth 
more strongly agreed that their Friend 
supported them than youth of other 
ethnicities 

Relationship 
Quality ς Friend 
Does What S/he 
Says S/he Will Do 

Adolescent 3.5 (76) 3.5 (43) 3.7 (22) 3.1 (11) 

Caucasian youth more strongly agreed 
that their Friend does what s/he says 
s/he will do than youth of other eth-
nicities 

FOTC Influence 
on School ς 
Friend Helps 
Manage Class 

Teacher 3.1 (109) 2.9 (55) 3.5 (35) 2.9 (19) 
/ŀǳŎŀǎƛŀƴ ȅƻǳǘƘǎΩ ǘŜŀŎƘŜǊǎ ƳƻǊŜ 
strongly agreed that Friends helped to 
manage classroom behavior 

Note. The table presents average ratings and the number of youth in each group (n). Bold numbers indicate statistically significantly higher average rat-
ings. All of the statistically significant differences reported in this table were determined using Analysis of Variance (ANOVA) and Bonferroni post hoc 
comparisons (p < .05).  
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Changes in Quality of Services Over the Past 5 Years 

There were generally no changes in service quality over the 
past 5 years with the exception of one trend (not statistical-
ly significant): The proportion of 1st ɀ 8th grade teachers 

who agreed that having a Friend in the classroom helped 
ÍÁÎÁÇÅ ÓÔÕÄÅÎÔÓȭ ÂÅÈÁÖÉÏÒ ÄÅÃÌine somewhat from 48% in 
2007-08 to 34% in 2008-09. 

 

Summary of Quality of Services 

The vast majority of youth, Friends, teachers, and par-
ents/guardians reported having high quality relationships 
with each other: 

ü 4 in 5 Friends had good or excellent relationships 
with their youth  

ü 9 in 10 adolescents reported having good or excel-
lent relationships with their Friend 

ü σ ÉÎ τ ÃÈÉÌÄÒÅÎȭÓ ÐÁÒÅÎÔÓȾÇÕÁÒÄÉÁÎÓ ÈÁÄ ÇÏÏÄ ÏÒ Åx-
ÃÅÌÌÅÎÔ ÒÅÌÁÔÉÏÎÓÈÉÐÓ ×ÉÔÈ ÔÈÅÉÒ ÃÈÉÌÄȭÓ Friend 

ü 3 in 4 children had teachers who agreed that Friends 
in the classroom were supportive 

Quality of relationships differed according to gender, grade, 
and race/ethnicity. 

Gender. Girls had parents/guardians that more strongly 
agreed that Friends ÉÎÆÌÕÅÎÃÅÄ ÔÈÅÉÒ ÃÈÉÌÄȭÓ health care and 
female adolescents less strongly agreed that they saw their 
Friend at least once a week. 

Grade. According to Friends and parents/guardians, 1st ɀ 5th 
graders were more likely to have good or excellent rela-
tionships with their Friends. Friends also reported having 
higher quality relationships with parents/guardians of 1st ɀ 

5th graders. 6th ɀ 8th grad-
ers experienced more 
ficulties. It took more 
fort to develop a relation-
ship with 6th ɀ 8th graders, 
possibly due to their 
change in Friends at this 
time. Parents/guardians 
of 6th ɀ 8th graders also 
reported having lower 
quality relationships with 
ÔÈÅÉÒ ÃÈÉÌÄȭÓ Friend, and 
less strongly agreed that 
Friends had a positive 
fluence on their child and 
ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÓÃÈÏÏÌ ÓÕc-
cess. 

Race/ethnicity. Adolescents of other ethnicities less strong-
ly agreed that they trusted their Friend and that their 
Friend supported them. Caucasian youth more strongly 
agreed that their Friend does what s/he says s/he will do. 
Caucasian yoÕÔÈȭÓ ÔÅÁÃÈÅÒÓ ÍÏÒÅ ÓÔÒÏÎÇÌÙ ÁÇÒÅÅÄ ÔÈÁÔ 
Friends ÈÅÌÐ ÔÈÅÍ ÔÏ ÍÁÎÁÇÅ ÓÔÕÄÅÎÔÓȭ ÂÅÈÁÖÉÏÒ ÉÎ ÔÈÅÉÒ 
classrooms.
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CUSTOMER SATISFACTION 

Parent/Guardian Feedback 

The Parent/Guardian Survey asked for open-ended feed-
back regarding how the FOTC ɀ Portland program can be 
improved or any additional comments. About half of the 
ÐÁÒÅÎÔÓȾÇÕÁÒÄÉÁÎÓȭ ɉn = 98) provided feedback. 

PROMOTES HIGH QUALITY RELATIONSHIPS 

Ȱ[Friend] has been a very positive stable person in [ChildɎȭÓ 
life. I know [Child] values his relationship 
with [Friend]. [Child] looks up to himȢȱ                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              

Ȱɍ#ÈÉÌÄɎȭÓ ÍÅÎÔÏÒ ÈÁÓ ÂÅÅÎ Á ÖÅÒÙ ÐÏÓÉÔÉÖÅ 
role model in her life. I appreciate all that 
has ÂÅÅÎ ÉÍÐÁÒÔÅÄ ÉÎÔÏ ɍ#ÈÉÌÄɎȭÓ ÌÉÆÅ ÁÓ Á Òe-
sult of her participation in FriendsȢȱ                               

ȰWe are very pleased with [Friend]. We look 
at him like the big brother [Child] doesn't 
have. [Friend] is like a family member. We 
trust him completely. [Friend] is our inside 
ears to the things [Child] would not share 
×ÉÔÈ ÕÓ ɉÐÒÉÃÅÌÅÓÓɊȢȱ 

Ȱ[Friend] and I have a good relationship and 
we can usually talk about anything. I like how good she and 
ÍÙ ÄÁÕÇÈÔÅÒ ÇÅÔ ÁÌÏÎÇȢȱ 

ȰI can talk to [Friend] about anything and I feel like she real-
ly cares about my family and our well-being.ȱ     

ȰI appreciate ɍ&ÒÉÅÎÄɎȭÓ open and honest dialogue and flex-
ibility. ȱ   

Ȱ[Friend] has been there for all of our family, not just 
[Child]. She is the other parent in our house. When [Child] 
ÈÁÓ ÍÅ ÓÏ ÕÐÓÅÔ ÉÔȭÓ [Friend] I call. Let it be day, night, Sat-
urday or Sunday I know she will answer and help me 
through it.ȱ                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                   

BEHAVIORAL AND EMOTIONAL IMPROVEMENTS IN CHILDREN 

ȰSince my child has attended Friends she has had a better 
outlook about life.ȱ   

ȰSince being a part of Friends she has im-
proved emotionally in a positive way. I can 
tell she has a great relationship with 
[Friend] and appreciates the time spent as 
well as wÅ ÄÏȢȱ 

Ȱ[Child] is becoming more responsible at 
home and he is starting to care more about 
his future. [Friend] makes [Child] think 
about the important things in life, like fi-
nishing school and going to college. Friends 
has made [Child] more outgoing and loving 
towards me.ȱ   

ȰOver the years [Child] has grown in leaps 
and bounds. 7Å ÁÐÐÒÅÃÉÁÔÅ ɍ#ÈÉÌÄɎȭÓ ÇÒÏ×ÔÈ ÁÎÄ ÔÈÅ ÓÕp-
port he gets through her engagement in Friends. [Friend] is 
ÈÅÌÐÆÕÌ ÉÎ ÈÅÒ ÐÌÁÎÎÉÎÇ ÅÆÆÏÒÔÓ ×ÈÅÒÅ ɍ#ÈÉÌÄɎȭÓ ÃÏÎÃÅÒÎÅÄ. 
Things have been in ÔÕÒÍÏÉÌ ÆÏÒ ÏÕÒ ÆÁÍÉÌÙ ÁÎÄ ÍÙ ÓÏÎȭÓ 
Friend has been a constant positive influence in his life.ȱ   

 ȰFriends has given [Child] lÏÔÓ ÍÏÒÅ ÃÏÎÆÉÄÅÎÃÅ ÉÎ ÈÅÒÓÅÌÆȢȱ           
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ȰI believe [Child] is more stable emotionally because of 
their relationship.ȱ              

ȰFriends have built my daughterȭs self-awareness, confi-
dence and even her listening skills.ȱ      

Ȱ[Friend] is instilling great, thoughtful qualities in my 
daughter.ȱ   

ȰOur lives have been more positive and successful with 
ɍ&ÒÉÅÎÄɎȭÓ help, influence and guidance. 
We would not be the same without him. 
[Friend] has shown great patience, 
commitment and concern. He works 
very wÅÌÌ ×ÉÔÈ ɍ#ÈÉÌÄɎ ÁÎÄ ÇÅÔÓ ɍ#ÈÉÌÄɎȭÓ 
mind on the right track and problem 
solving. [Friend] has brought structure, 
consistency, trust, value, spirituality, 
discipline and just the all around positive male role model 
into our family.ȱ   

Ȱ[Friend] has seen, and has been a part of watching [Child] 
develop into a happy, polite, and caring little boy.ȱ  

ȰFriends has helped [Child] with his social skills and helped 
him come out of his shell more.ȱ                   

Ȱ[Friend] does a great job helping [Child] with trying to cor-
rect behavior barriers.ȱ      

PROGRAM HANDLES CHALLENGES WELL 

ȰMy [Child] got a new friend the beginning of this school 
year. It was a difficult transition from [Friend 1] to [Friend 
2]. Even after [Friend 1] left, he continued to check in and 
help facilitate the transition. After a leave of absence, I was 

happy that [Friend 2] immediately worked to reestablish 
the relationship with my son.ȱ   

ȰMy child and I were worried about the switch in Friends. 
The Friend she had prior was with us for 5 years. Now she's 
an adolescent so she moved to a new mentor. My child and 
I are very glad that we have the Friend she has now. My 
child feels more comfortable with her new Friend and feels 
that she has a great relationship with her Friend also. I feel I 

ÈÁÖÅ Á ÂÅÔÔÅÒ ÒÅÌÁÔÉÏÎÓÈÉÐ ×ÉÔÈ ÍÙ ÃÈÉÌÄȭÓ 
new Friend than her previous FriendȢȱ  

ȰI appreciate that [Friend] includes 
ɍ#ÈÉÌÄɎȭÓ ÙÏÕÎÇÅÒ ÓÉÓÔÅÒ ÉÎ ÓÏÍÅ ÏÆ ÔÈÅ Ác-
tivities she does with her.ȱ       

ȰWe had to move and when we returned 
we called [Friend] to see if we can get back 

in Friends, and our Friend got us back in FriendsȢȱ 

EXPANDS CHILDRENΩS HORIZONS 

ȰMy son has opportunities he wouldn't necessarily have 
without being involved in FriendsȢȱ                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        

ȰMy child gets to do more things than I am able to afford. 
The activities are things I would do with my child if my fin-
ances were better. This allows my child to get out more, 
and experience a lot more.ȱ                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                       

ȰHe haÓ ÈÁÄ ÉÎÃÒÅÁÓÅÄ ÏÐÐÏÒÔÕÎÉÔÉÅÓȢȱ                                      

ȰI appreciate that [Friend] takes [Child] to places that in-
corporate nature and physical activities.ȱ   

Ȱ[Child] also gets to go a lot of places with [Friend] that I 
ÃÁÎͻÔ ÁÆÆÏÒÄ ÔÏ ÔÁËÅ ÈÉÍȟ ÁÎÄ ÔÈÁÔ ÍÁËÅÓ ɍ#ÈÉÌÄɎȭÓ ÌÉÆÅ ÍÏÒÅ 
fulfilling.ȱ 

άMy daughter has been ex-
posed to many things that I 
believe are helping to mold 
her into a wonderful caring 

young personΦέ 
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CHILD NEEDS MORE TIME WITH FRIEND 

ȰMy child does not see her Friend as much as she would like 
to. She has had three different Friends since being in this 
program. She has told me many times that 
she saw more of her other Friends than the 
current  Friend.3ÈÅ ÊÕÓÔ ÄÏÅÓÎȭÔ ÓÅÅÍ ÔÏ ÂÅ 
getting the same thing from her current 
Friend.ȱ   

ȰLast year was a big help from Friends, but 
this year was a little less. [Child] didn't get 
to spend much time with [Friend]. [Child] 
has been wanting to play more with his 
ÆÒÉÅÎÄÓȢȱ                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      

ȰI would like to have more contact with 
[Friend]. I think the Friend could have a 
positive influence on the parent if there 
×ÁÓ ÍÏÒÅ ÃÏÎÔÁÃÔȢȱ  

ȰI would love to see them spend more time 
with the kids.ȱ 

ȰA few (2-3) hours every few weeks just isn't very much. 
[Friend] seems to be spread too thinly.ȱ                       

ȰWish [Friend] could spend more time with [Child].ȱ  

ȰNeeds to spend more time with [Child] in ÔÈÅ ÓÕÍÍÅÒȢȱ 

FRIENDS NEED TO BE MORE CONSISTENT 

ȰThe Friend has been irresponsible as far as promising to 
spend time with my child and at the last minute cancelling. 
This has happened more than 2-3 times in the course of a 2-
3 year period. It is apparent that the Friend is more focused 

on his/her  schedule than quality time with my child. It's 
ÄÉÓÈÅÁÒÔÅÎÉÎÇ ÔÏ ÓÅÅ ÔÈÅ ÄÉÓÁÐÐÏÉÎÔÍÅÎÔ ÏÎ ɍ#ÈÉÌÄɎȭÓ ÆÁÃÅ 
after being promised something and then to be told that it's 
not going to happen. I don't feel like the Friend is a bad in-

fluence, but I do think that [Friend] needs 
to learn better follow up with the parent 
and to be aware of not keeping promises.ȱ                   

ȰSometimes when there is a cancellation, 
[Child] tends to think that she did some-
thing wrong. Maybe explaining sometimes 
to her, like things happen, so she under-
stands that she didn't do anything wrong to 
cause things to be cancelled. Having a ca-
lendar made for each month has been very 
helpful. Also [Child] can see when they plan 
to do something.ȱ       

ȰI would like to see more structure and 
consistency in the days of the week that 
[Friend] and [Child] spend time together.ȱ   

ȰKind of have a set schedule.ȱ        

ȰFriend calls only at last minute or if they have plans he 
cancels a lot.ȱ          

ȰTo be consistent with [Child]. Try your best to do what you 
say. Example - telling her you'll pick her up Wednesday, 
then call and change to Saturday upsets [Child].ȱ   

ȰI wish they could spend more consistent time together.ȱ   

IMPROVEMENTS IN PROGRAM POLICIES 

ȰI still think that Friends should enter siblings of children 
with a Friend because they always feel left out or like they 




